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Super’s Perspective     

    Coaches model skills and show 
athletes how to improve with 
practice.  Feedback on student 
writing can work the same way.  
Coaches teach athletes how to 
improve.  But the good ones don’t 
simply yell, “Play better defense!”  
What would that “feedback” really 
tell the player? 
    As a teacher, you are the 
students’ coach in the classroom.  
Providing vital, quality feedback is 
essential to helping students learn 
and improve.  Just as a coach 
must show players how to box out 
under the hoop on the basketball 
court, teachers must model and 
explain to students how to 
improve their work. 
    I still recall sitting in a 
professor’s office, waiting to 
conference about my dissertation.  
This individual always provided 
examples of sentences to improve 
my work, often punching the keys 
of his typewriter (yes, I said 
typewriter that is how long ago it 
was) so I could take the examples 
with me and use them.  I often 
thought to myself, “This is 
awesome — the guy rewrites my 
assignment for me and I get an A.”  
What I didn’t realize was that he 
was teaching me how to write 
through meaningful, engaging 
feedback.  He was ensuring that 
his feedback was effective. 
    So, how do you ensure your 
feedback to the students is as 
effective as possible?  First, make 
it meaningful and specific.   The 
students don’t know what they 
don’t know.   Let’s take a look at 
the process of writing.  
(Remember, I am not a reformed 
English teacher, but I have moved 
into the writing arena even though 
I “hated” writing during my 

elementary and high school days.)  
Telling a student to “Use more 
transitions,” doesn’t really help a 
student who may not know what a 
good transition looks like or what 
type of transition to use.  Use the 
feedback process as a chance to 
model for students.  You might 
show students spots to use even 
very simple transitions, such as 
“For example,....”   Feedback can 
focus on one key topic — such as 
transitions, modeling the 
technique for the students.  The 
students could then be allowed to 
use the example provided in your 
feedback before trying to use the 
technique elsewhere in their 
writing. 
    Then, focus on the positives, 
enter the feedback process with a 
mindset that has you looking for 
what students did well instead of 
just what needs to be fixed.   
Students should be encouraged to 
use at least once in their 
assignment what you taught them 
during a lesson.  Rather than point 
out where they didn’t do what you 
expect, focus on where they did.  
Use the feedback process to 
reinforce positive aspects of an 
assignment. 
    Next, provide the students with 
a writing sample and feedback 
regarding the sample.  The sample 
– One stage of grief Steven 
displays during the novel is denial.  
In fact in her article, “The Five 
Stages of the Grieving Process,” 
author Ayra Moore writes that 
denial is “a response to the shock 
or disbelief of an event and is 
commonly employed as a coping 
mechanism.”  Now, the feedback, 
Excellent topic sentence with a 
transition (one stage) and clear 
central idea (denial).  The reader 

clearly knows the paragraph will 
focus on the denial stage of grief.   
       The feedback focuses on topic 
sentence pointing out where the 
writer crafted a clear lead 
sentence with a central idea and a 
transition.  The rest of the essay or 
response may lack clear topic 
sentences, rather than pointing 
those out or writing, “Make sure 
you have clear topic sentences,” 
focus on the positive aspects 
encouraging the writer to employ 
the same strategy throughout 
their writing as they continue to 
draft, revise, and edit. 
    Next, limit the amount of 
feedback you provide.  While 
providing meaningful and specific 
feedback sounds perfect, time 
limits our ability to address every 
aspect of a piece of writing.  But  
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“The power to distinguish 
between person and 
performance and to 

communicate intrinsic worth 
flows naturally out of our 

own sense of intrinsic worth.” 
--Stephen Covey 
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Calendar of Events  
Some events found on our calendar 
happening over the next several weeks 
follow.  Only those special athletic events 
such as homecoming, parents’ night, or a 
tournament will be listed here. 
✓ Mon. Feb. 26th – Board Retreat 

(5 pm) in Page; Elementary 
Production of the Wizard of Oz 
(7 pm) Page School 

✓ Tues. 
Feb. 27th – 
Regional 
Boys 
Basketball 
Play-In Game 
(TBD) 

✓ Wed. March 7th – 2-Hour Late 
Start; VJ Smith presentation @ 
Mayville State for Grades 5 – 
12 (1:30 pm) 

✓ Thurs. March 8th – 
Final Round of the 
Boys Basketball 
Region Tournament 
@ the Betty in Grand 
Forks (TBA) 

✓ Wed. March 14th – 
South 
Administrators 
Meeting in Mayville 
(10 am); School 
Board Meeting 
(Hope @ 7 pm) 

✓ Thurs. March 15th 
thru Sat. March 17th – 
State Class B Boys 
Basketball 
Tournament  

✓ Fri. March 16th – NO 

SCHOOL (Storm Make Up Date 
if needed) 

✓ Tues. March 20th – Sheyenne 
Valley Special Education 

Board Meeting (Valley City @ 
10 am) 

✓ Wed. March 21st – RRVEC 
Meeting in Grand Forks (1 pm) 

 
(Continued from Page 1) 

students will not master every single skill right away anyway, 
nor will they break bad habits developed over years the instant 
they enter your classroom.  Rather than trying to fix everything, 
we just need to realize that education and student growth are 
processes.  Focus on the teaching points that coincide with the 
assignment.  This will help the students concentrate on 
improving in a few areas, gradually which helps keep them from 
becoming overwhelmed.  If over the course of a week you focus 
your mini-lessons on crafting topic sentences, using commas 
after introductory clauses, and using transitions to signal 
evidence.  When providing feedback, focus on those areas.  
This will cut down the amount of feedback you feel compelled to provide.  
    Next, provide feedback throughout the writing process, not only at the end.  Writing, like most things in life, is 
a process (as is most learning).  As such, feedback is a process, too.  Until the summative assessment, when 
students may write a full essay on demand, writing should be taught in stages.  What they produce during the 
process should be used for formative assessment purposes.  Checking an essay for topic sentences the day 
your teaching point is topic sentences allows you to focus on one area.  You might only need to leave one piece 
of feedback that class.  Again, this will save time as you give feedback throughout the process instead of 
waiting to address everything when the draft is complete. 
    Finally, make feedback interactive – involve the students.  I am certain it feels like a waste of time to provide 
all this feedback to have the students simply hit ‘resolve’ without looking at it.  I will admit, I did the same thing 
as I am sure you did as well.  To avoid this, make students interact with the feedback.  Feedback isn’t helpful 
unless the student is forced to respond to it.  One way you can do this is to have students choose one or two 
pieces of feedback and write a brief response explaining how it helped them or inspired them to make changes 
elsewhere in the assignment.  Happy writing. 
 
 

EDITORIALLY SPEAKING 

    What is Your Most Natural Teaching Style?   Teachers too 
often learn the hard way that weaknesses in our 
personal lives can carry over to our teaching. The 
good news is that the skills and strengths that we 
had before we started waking up at 5 a.m., are still 
available to us, also.  Consider your answers to the 

questions below as you try to channel your strengths 
into classroom success. 
    What are your interests outside of school?  Being 
well versed in your subject and in instructional 
strategies is important, but it is also important to be 
well-rounded.  The activities you do in your free time 
offer clues to the types of above-and-beyond moves 
that will recharge you instead of draining your 
energy.  Teachers have sparked enthusiasm by 

I hope I shall always possess 
firmness and virtue enough to 
maintain what I consider the 
most enviable of all titles, the 
character of an honest man.” 

--George Washington 
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“When we least expect it, life sets us a 

challenge to test our courage and 

willingness to change; at such a moment, 

there is no point in pretending that 

nothing has happened or in saying that 

we are not yet ready.  The challenge will 

not wait.  Life does not look back." 

-- Paulo Coelho 
 
 

 

 

 

 

 

playing guitar in class or sponsoring clubs based on 
interests they have in common with students, from 
weaving to robotics. 
    What are your “disinterests?”  Extra effort can pay 
off, but beware of signing on to spend personal time 
involved in activities you hate.  A non-athletic, 
uncoordinated person with negative memories of 
childhood sports should possibly avoid physical 
activities.  Extra-curricular volunteer activities 
should never feel like more of a chore than your 
actual job. 
    What personal challenges have you overcome?  
There is no need to rewrite your college admissions 
essay here.  Remember the hurdles you cleared as 
you grew up make you a role model for students 
charting their own courses while facing similar 
obstacles such as health issues or poverty or kid-
level issues like not making the cheerleading squad.  
A teacher who overcame shyness may have a few 
insights to offer kids with stage fright before a class 
presentation.  Teachers who struggled in a certain 
subject area may have more patience for slow 
starters, or even step-by-step tricks that the 
naturals never had to learn.  And, when teaching 
itself becomes a challenge, it helps to remember you 
have beaten the odds before. 

    What made you think you would be a good teacher in 
the first place?  Try to think past the basic “I love 
kids” answer.  After all, there are days when you’re 
not sure you love kids as much as you thought you 
did.  But also, the traits that make an effective 
teacher sometimes contradict each other: ambition 
and patience, humor and sensitivity, creativity and 
structure. There is no recipe for a perfect teacher 
(make note of this), so work with the ingredients you 
have on hand. 
    If you are creative, work an artistic spin into your 
lessons and classroom setup.  If you are computer 
savvy, set up a class website.  Be realistic about 
your strengths, though.  It is not in anyone’s best 
interest to start a half-hearted art project or a 
website that sits neglected in cyberspace collecting 
cyber-dust and guilt. 
   Adapt your classroom routines to let you be the 
kind of teacher you hoped to be, and you may 
remember that you do love kids – at least most of the 
time. 

 

SUPERVISOR TO EMPLOYEE     

    How do we help students who have self-doubt?  
How do we help students find balance when self-
doubt gets in their way?  Let’s consider the case of 
Sophia D., by all appearances, Sophia is a model 
of a successful student. She is a senior at an Ivy 
League college, she has maintained a grade-
point average of 3.75 while working a job, joining 
a sorority, and running regularly.  She carries 
herself with a subtle swagger that suggests 
confidence without arrogance, competence, and 
poise – ready to conquer the world. 
    Yet, if you ask her she will tell you that self-
doubt drives her and that her self-doubt is the key 
to her success and ambition.  She assumes that 
her classmates are more intelligent and she 
avoids participating in class discussions if 
possible to keep her perceived ignorance to 
herself.  To avoid what she assumes will be her 
inevitable failure, she studies for her exams, 
writes multiple drafts of papers, and postpones 
socializing until her work is completed.  She has 
been able to manage her anxiety well enough 
even though sleeping soundly is difficult — and 
applying for jobs has been a challenge and hard 
work.  Sophia has poured herself into the 
interviewing process, applying to jobs she knows 
little about and has little interest in because she 
believes her peers are more attractive applicants 
and worries that no one will hire her. 
    Self-doubt has been a defining feature of her 
life for many years.  According to social 

scientists, a self-doubting mindset leads to two 
common coping mechanisms:  self-handicapping 
and subjective over-achievement.  Self-
handicapping occurs when students 
underperform.  This underperforming shields an 
individual from the consequence of working hard 
and doing poorly.  While subjective 
overachievement is taking seemingly heroic 
steps to ensure success.  They attribute success 
solely to their effort.  The self-doubt which afflicts 
Sophia is common among high school and college 
students, according to a professor of psychology 
at Ohio State University who studies the problem.  
As teachers, we possibly know a ton of subjective 
overachievers and never appreciate their internal 
struggle and turmoil. 
    Self-doubt among students is prevalent today 
for two primary reasons.  First, American culture 
places a premium on talent, which is rooted in the 
belief that success is a function of innate ability.  
Those born with natural talent are the select and 
privileged few.  To gain favor, individuals must 
demonstrate their innate competence.  Society 
monitors ACTS, SATS, achievement tests, and 
grades as indicators of natural ability.  Fast-
moving social changes also contribute to 
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widespread self-doubt.  The rate at which people 
change jobs, moving and upending their daily 
lives provokes uncertainty. 
    This common, relentless suspicion about one’s 
abilities erodes confidence and limits learning, 
even when that anxiety produces successful 
outcomes, as with overachievers.  Self-doubt 
leads to stress, anxiety, and other health 
problems.  The persistent fear of failure and 
focus on the outcome also impede clear thinking, 
so that learning may become compromised.  The 
phenomenon called the “brain dump philosophy” 
takes hold.  Students cram for the sake of a 
grade, expel the information at the right time 
(hopefully), vowing never to look at it again.  
Homework becomes an exercise in finding the 
answer rather than exploring the process of 
figuring it out.  Sound familiar??  
    Some amount of self-doubt is healthy and 
normal however.  The complete absence of self-
doubt is associated with a lack of self-awareness 
and incompetence.  Individuals with the lowest 
levels of self-doubt may be the lowest achievers 
of all.  What is vital is for students to gain a 
sensible perspective of their abilities so every 
assignment and challenge do not become a 
referendum on their worth.  
    Parents and teachers of self-doubting kids can 
do things to help students persevere.  Begin by 
changing the meaning of doubt.  Students prone 
to subjective overachievement can be worked 
with to change their impression of doubt.  
Typically, the first attacks of worry about a test or 
an assignment can provoke internal questioning 
by these students.  The students think that if 
they’re feeling doubtful about their ability to 
tackle the project, they feel the work must not be 
for them.  This creates a feeling of “I’m not good 
at it”.  Students need to be reminded that doubt is 
a normal response to a challenge rather than an 
indication of incompetence or a lack of ability.  
Students should be taught to see doubt as a 
natural and normal sign that they’re on the path 
towards pursuing something worthwhile.  Just as 
a hard workout in the gym might result in sore 
muscles, a difficult intellectual challenge should 
involve mental struggle and uncertainty. 
    As noted, some self-doubt is normal and 
healthy, as it prevents exuberant grandiosity.  But 
when the self-doubt starts to mess with 
relationships, body image and other aspects of 
well-being, students should investigate their 

internal feelings.  If a kid says, “I’m too dumb,” 
the student can ask him or herself, ‘Is that a 
thought or a fact?  Do ‘dumb’ people get into 
college?  What is a more productive and rational 
thought?”    
    Changing young persons’ minds about how 
they think of themselves is especially hard for 
self-doubters, because altering the way they 
think and behave would seem to threaten what is  
working(?) for the individual — as in Sophia’s 
case, her high achievements.  But working to 
alter an unforgiving self-perception is essential to 
avoid long-term consequences, such as shame. 
    A piece of advice for restless, never-happy 
strivers would be to remember how they felt 
before having accomplished what they have now 
mastered.  Have them compare your current 
accomplishments to your past expectations, for a 
few moments they will feel contented.  While this 
will not eliminate self-doubt, dwelling briefly in 
the past can provide short-term peace. 
    Teachers and parents can also shift from 
“product praise” (when a child performs well) to 
“process praise” (acknowledge the student’s 
effort and attention to the process).  Focusing on 
the learning steps taken to achieve the result 
reinforces that subjects can be mastered with 
effort.  If you learn the procedures, you can do 
anything and do it well.  This focus on process 
enhances learning and lessens emotional stress, 
while chipping away at the notion that innate 
ability determines all. 
    Advising students to cultivate the “desired self” 
will help to supplant the fear of failure that 
triggers self-doubt.  Common among 
overachievers and self-handicappers is a 
tendency to fixate on the negative outcomes and 
worry about coming failures.  Teach students to 
draw mental attention away from the intense and 
negative mental images by having them think 
about their strengths and to visualize their future 
selves succeeding.  Help students build their 
desired self — one that’s rooted in their abilities.  
Developing a vivid desired self can be a kind of 
“psychological Ritalin.” 
    As for Sophia, she will graduate from college 
this spring.  After several rounds of interviews, 
she was offered a plum job at a top-rated 
company.  Does she feel any less doubtful about 
her abilities now that she has secured the job?  
She will tell you, “I’m not actively worried about 
blowing it.  Maybe I will when it gets closer.”

 

IN CLOSING  

    Is a “Soft Skills” curriculum called for in our 

society today?  Young people all over the country 

will be graduating from high school in the very 

near future and are excited to be free from the 

confines of their rigidly scheduled, regulated 

lives and start being an adult.  Part of this 

process is making plans for the future, whether 

they choose to further their education or enter 

the workforce immediately, one thing is for 
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certain — they will eventually want to be gainfully 

employed.   

    In order to be successful, there are certain 

skills all employees need to be successful.  These 

skills can be loosely grouped under the umbrella 

term of “soft skills” or “people skills.”  Another 

name for these skills which is common now is SEL 

– Social Emotional Learning skills. 

    First, it is important to remember what we’ve lost.   

When I was younger, the adults in my life gave me 

the advice – it is fine to be a good student, it is 

also important to be a “good” person, to have 

strong “people skills” (my grandmother called 

soft skills).  

    Growing up in a single parent household in the 

era of Ward and June Kleever and the “Beaver”, 

my extended family played a big part in my life – 

grandparents, aunts and uncles, and my many 

cousins.  Looking back, I know I was one of the 

lucky ones, my family embodied the virtues of 

kindness and 

generosity.  My 

grandmother shared 

the importance of 

having a sense of 

humor in trying times, 

my grandfather taught 

me how to shake 

hands properly and 

look people in the eye, 

my uncles taught me 

own up to my 

mistakes, and my siblings, cousins, and friends 

taught me how to get along with others. 

    Going to school in the 60’s and entering the 

profession during the “progressive” 70’s, there 

were many opportunities to learn and teach these 

skills plus critical thinking, creativity, and 

working with our hands.  I also remember many 

“philosophical” discussions about whether we 

should be teaching “morals” or not.  These life 

lessons were not considered frivolous, but an 

integral part of process of becoming an adult. 

    Adding another challenge to the all-too-busy 

classroom seems to be over-kill.  Today, teachers 

face tremendous pressure to prepare students 

for standardized tests, resulting in the non-

academic skills often taking a back seat.   I see a 

problem with this focus on churning out good test 

takers, I think it is creating a disconnect between 

what students are experiencing in school and the 

real world.  Personally, I think this is leading to 

some of the recent occurrences in the news.  I 

also know that it definitely contradicts with what 

employers say they want – people who can work 

well with others. 

    If you do an internet search of core 

competencies desired by employers, you will get 

thousands of results, but the basic ideas are all 

the same.  Companies have found that the 

employees who are most successful not only 

have strong technical skills needed for their 

specific profession, but also strong “soft” skills.  

“Soft” skills are defined by the Oxford Living 

Dictionary as “personal attributes that enable 

someone to interact effectively and harmoniously 

with other people.”  This is why I firmly believe it 

is crucial to incorporate these skills into that 

world of work our students experience every day 

– in their education. 

    I am happy to report this situation seems to be 

improving as administrators have realized that it 

is important for 

students to learn 

these competencies in 

school (the workplace) 

as well as at home.  

The issue is that 

teaching students 

these “soft skills” has 

become just one more 

thing to foist onto a 

school’s already 

packed schedule and 

another task to burden the teachers with.   I don’t 

believe that is has to this way.  I also believe that 

it does not mean schools need to purchase 

another expensive canned SEL (social emotional 

learning) program.  I am a firm believer these 

non-academic skills can be integrated fairly 

easily into existing curriculum. 

    The following are some ways I could see these 

skills being included into the students’ and 

teachers’ daily classwork.  Many involve multiple 

social skills so we can actually get more bang for 

the buck – or so to speak.  Another source of 

information on many of these topics is the book, 

Teaching Kids to Thrive by Deb Silver (you might 

remember her from her presentation last year in 

Mayville) and Dedra A. Stafford. 

    So, what are these so-called “soft skills”?  These 

skills include – Communication Skills, Positive 

Attitude, Collaboration Skills, Critical Thinking Skills, 

Professional Skills, and Growth Skills.  Let’s take a 
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look at each of these skills and how teachers can 

incorporate the teaching of these into their 

classroom without creating a lot of work. 

Communication Skills 
Sharing the floor:   Put the students into groups of 
four or five.  Start by using an inexpensive item 
such as a poker chip to each student.  The chip is 
their ticket to talk about the topic you provide.  
The student puts their chip center when they 
have something to share about the topic.  They 
may not speak again until every person in the 
group has placed their chip in the center, then 
the process can repeat. 
Listening skills:  This drill challenges the students 
ability to listen to oral directions.  Give each 
student a blank piece of paper then tell them how 
to draw something without showing them the final 
picture first.  The goal is to create a drawing as 
close to the item being described as possible.  I 
think you will find the students enjoy this practice 
on listening. 
Speaking skills:  Have them write and perform a 
book commercial.  The intent being to convince 
their classmates to read their book. 
Having a Positive Attitude 
Optimism:  Try reading the picture book Ish by 
Peter Reynolds (or some other similar type book), 
then discuss with the students how to make the 
best of things.  Another option would be to show a 
video clip of various movie characters (such as 
Burt from Mary Poppins) and discuss his 
optimistic mindset. 
Gratitude:  Before Thanksgiving break, have the 
students make a list of things (10to 15) that annoy 
them.  The next day, share a column by Ann 
Landers called “Things to Be Thankful For”.  The 
article was published on 11/22/2001, then have 
every student turn each of their annoyances into 
something to be thankful for and write their own 
“I Am Thankful” piece. 
Encouragement:  Have the students write about 
something that is their “passion”, then have the 
students present their Passion Projects to each 
other.  Then have them write down a compliment 
for the presenter.  Switch groups, after everyone 
has shared with everyone, and at the end of the 
presentations, also have the students fill out a 
page of things they admire about their peers at 
the end of the year. 
Collaboration Skills 
Do group problem solving and team building 
activities with the students.  There are several 
“survival” scenarios that can be found with a 
quick internet search.  Other activities can be 
STEM related or debates like “What are the 5 
most important professions in the world?”, or 
group story writing. 

Other activities can be based on the now popular 
Escape Room concept that students can play in 
groups.  In addition, there are any number of 
“group” digital activities that require teamwork 
by the students. 
Critical Thinking 
Try brain teasers, there are several types.  For 
example, when studying idioms, the students can 
solve rebus puzzles based on popular sayings. 
Sorting and categorizing games can be worked 
into every discipline. The act of determining 
attributes (especially when arguments can be 
made for more than one answer) is very engaging 
for the students.  Sort animals or plants in 
science; shapes in geometry; or themes in 
history. 
Evaluating internet sources for validity is another 
activity which involves many necessary future-
ready skills.   Try using “Question of the Day” (like 
why do people traditionally mount their horses on 
the left?)  {If you want the answer, drop me an 
email.}  Have students ask yes or no questions to 
try to form a hypothesis before I reveal the 
answer.  (These can evolve into fun research 
topics.) 
Professional Skills 
To the extent possible, students should be 
given ownership of their learning.  Project-based 
learning and choice are both good ways to teach 
and practice time management, establishing 
priorities, setting goals, and producing quality 
work. 
Common courtesy matters, it starts with the 
adults, modeling saying please and thank you, 
apologizing when you’re wrong, refraining from 
interrupting, moving politely through crowded 
spaces, and having empathy are ways adults can 
reinforce the power of one’s actions. 
Teaching a growth mindset by showing students 
one of the many videos of famous people who 
failed before they succeeded reinforces the idea 
that learning involves taking risks and making 
mistakes. 
Being able to follow expectations or to arrive on 
time, managing their workload and following 
directions carefully are skills that mimic what 
they will experience in that world of work. 
Practice leadership by taking turns teaching 
others or managing a group help children gain 
self-confidence and a sense of accomplishment. 
    The above are small ways that school can help 
students prepare for life as an adult.  These 
efforts do not need to add an extra burden to 
teachers.  There are many ways to help kids grow 
up.  And if you get a chance, it never hurts to 
teach them how to avoid a “dead-fish” 
handshake.

https://www.amazon.com/Ish-Creatrilogy-Peter-H-Reynolds/dp/076362344X
http://articles.chicagotribune.com/2001-11-22/features/0111220019_1_thankful-dear-ann-landers-years-with-large-increase
http://www.iqtestexperts.com/rebus-puzzles.php
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